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Professional development refers to many types of educational experiences related to an individual’s work.  
People in a wide variety of professions and occupations, from doctors and educators to lawyers and 
engineers, participate in professional development to learn and apply new knowledge and skills that will 
improve their work performance.  Some fields require members to participate in ongoing training and learning 
that has been approved by the profession; in some cases, that continuous development is required for 
maintaining a position.  
 
Learning Forward is an international education association that works to increase student achievement 
through more effective professional learning.  Drawing from research and evidence-based practice, Learning 
Forward has outlined a set of expectations in the Standards for Professional Learning (2011). The seven 
standards listed below focus attention on educator learning that relates to successful student learning.   
 
Professional learning that increases educator effectiveness and results for all students: 

1) occurs within learning communities committed to continuous improvement, collective responsibility, 
and goal alignment; 

2) requires skillful leaders who develop capacity, advocate, and create support systems for professional 
learning; 

3) requires prioritizing, monitoring, and coordinating resources for educator learning; 
4) uses a variety of sources and types of student, educator, and system data to plan, assess, and 

evaluate professional learning; 
5) integrates theories, research, and models of human learning to achieve its intended outcomes; 
6) applies research on change and sustains support for implementation of professional learning for 

long-term change; and 
7) aligns its outcomes with educator performance and student curriculum standards. 

 
The District 113A leadership teams strive to support an effective professional learning program that meets 
these standards.  One of the critical steps in developing a sound plan is to assess current practices and needs. 
Each building’s school improvement plan and the district’s primary initiatives (described in another section) 
also provide a host of areas for continued professional growth. A key factor in all of our plans will be 
articulation among grade levels and buildings and between our district and the high school. 
 

 

“Every educator engages in effective professional learning every day  

so every student achieves.” 

Learning Forward, 2011 

 



 

Conceptual Framework 
 
District 113A’s professional development planning is grounded in research about change theory, adult learning and 
the norm of continuous improvement.  First, it is of vital importance for professional development to acknowledge 
general principles of human learning and change.  Though the body of research on educational change is enormous, 
the work of Michael Fullan captures the central themes of that research:  Change is a complex process, not an event, 
that is experienced by individuals with differing needs, skills and perspectives.  Fullan (2005) outlines seven core 
underlying premises for an effective use of change knowledge: 

 
1) a focus on motivation; 
2) capacity building, with a focus on results; 
3) learning in context; 
4) changing context;   
5) a bias for reflective action; 
6) tri-level engagement (school/community, district, state); and 
7) persistence and flexibility in staying the course. 

 
The next key concept on which the professional development program is built is attention to adult learning theory.  
The learning climate in schools that attend to adult learning theory is collaborative, informal and respectful.  
Learning is self-directed and life experiences are tapped as resources.  
  
Finally, the norm of continuous improvement stresses the belief that learning about one’s work is never finished - - - 
professional development is dynamic.  A school organization that supports the norm of continuous improvement 
acknowledges that it is every educator’s task to refine skills, inquire into practice and construct craft knowledge while 
working with peers.  With the explosion of educational research in the last twenty years, there is more to know and 
apply about instruction, learning and leadership in order to become an effective educator.  Professional learning that 
is ongoing and job-embedded supports the norm of continuous improvement. 
 
On the next two pages, the practical applications of this conceptual framework are displayed graphically in the Tiers 
of Professional Development and Integration of Development charts.  Success will be measured by the extent to 
which professional development in our district is perceived as a critical factor in improving student learning. 
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Tiers of Professional Development 
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Integration of Development 
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State Priorities District Initiatives  School Improvement Plan 
   

 reading  curriculum development*  Oakwood School 

 mathematics  instructional practices*  Old Quarry School 

 special education  Response to Intervention (RTI)  River Valley School 

 technology  collaboration  

 standards/assessment  violence prevention/conflict resolution 

 assessment* 

 technology and communication  

 safety/security 

 

  wellness 
 

 

 
 

 
correlates with teacher licensure 

      
 

 
*related to curriculum cycle 

 
 

 
annual/data-driven 

   
 
 

 
The requirements for federal (Title I, Title II) and state (Reading Improvement, when available) grants are 

considered within the context of each planning component. 
 
 

School 
Improvement 
Plan 

 
District 

Initiatives State Priorities 
and 

State and National Teaching 
and Content 

Standards/Mandates 



 

Professional Development Program Objectives 

 

The District 113A professional development program objectives support the overarching goals of our district’s 
initiatives (DI), local school improvement plans (SIP) and state priorities (SP).  The reference to the related goal 
appears in parentheses at the end of the objective. As district and building teams plan professional development, the 
needs of historically underrepresented groups (e.g., females in math/science, minorities) will be considered. 
 

 
School Year 2013 – 2014  

 
 

Objectives 
 
1. Support curriculum development and implementation of new instructional strategies related to the Common Core 

State Standards for English/Language Arts and Mathematics and the Next Generation Science Standards (SP). 
 
2. Expand knowledge of instructional strategies that reflect research-based practices for writing and assessment 

(DI, SP). 
 

3. Evaluate and select curricular materials (including student, teacher, classroom and digital resources) that align 
with the updated mathematics curriculum (SP). 

 
4. Research the new Illinois recommendations for enhanced physical education (DI, SP). 

 
5. Articulate content area curriculum goals and Common Core transition plans with Lemont High School (Middle 

School, DI). 
 

6. Raise awareness about the unique cultural and learning characteristics of English Language Learners (DI, SP). 
 
7. Support the implementation of the co-teaching model for special and general education teachers (DI, SP). 

 
8. Explore options for increasing Early Childhood Special Education students’ opportunities for integration with their 

typically developing peers (DI). 
 
9. Research and analyze best practices for providing reading and mathematics interventions for Tier 1 of our 

Response to Intervention Plan (DI, SIP). 
 

10. Use assessment of students’ performance in reading, mathematics and language usage for diagnostic and 
instructional planning purposes, to determine school improvement goals and to identify areas for professional 
learning (DI, SP). 
 

11. Use data from technology surveys, assessments and research to evaluate our implementation of 21st century 
learning environments and develop an updated 3-year Technology Integration Plan (DI, SP). 

 
12. Expand knowledge and develop skills related to violence prevention, bullying and emergency response through 

the implementation of the Violence Prevention/Conflict Resolution Curriculum, the Second Step Program, the 
Crisis Prevention Institute and on-site training and exercises with local safety agencies (DI, SP). 
 

13. Conduct training on state-mandated topics, including but not limited to:  bloodborne pathogens; child sex abuse; 
educator ethics; teacher-student and employee-student conduct; social media policies; CPR; sexual harassment 
and discrimination; student chronic health conditions; and domestic and sexual violence (DI, mandates). 
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School Year 2014-2015 

 
 

Objectives 

 
1. Support curriculum development and implementation of new instructional strategies related to the Common Core 

State Standards for English/Language Arts and Mathematics and the Next Generation Science Standards (SP). 
 
2. Reinforce implementation of instructional strategies that reflect research-based practices for writing (DI, SP). 

 
3. Evaluate and select curricular materials (including student, teacher, classroom and digital resources) that align 

with the updated science/health curriculum (DI, SP). 
 
4. Support curriculum development and implementation of new instructional strategies related to Goals 19-24 of the 

Illinois Learning Standards for Physical Development and Health (DI, SP).  
 

5. Articulate content area curriculum goals and Common Core transition plans with Lemont High School (Middle 
School, DI). 

 
6. Expand knowledge about research-based assessment practices that can be used for formative and summative 

purposes with all students, including those with English learning and/or special education needs (DI). 
 
7. Implement options for increasing Early Childhood Special Education students’ opportunities for integration with 

their typically developing peers (DI).  
 

8. Enhance knowledge about teaching with primary sources and using primary sources to create inquiry-based 
learning experiences (Middle School, DI). 

 
9. Use assessment of students’ performance in reading, mathematics and language usage for diagnostic and 

instructional planning purposes, to determine school improvement goals and to identify areas for professional 
learning (DI, SP). 

 
10. Use data from technology surveys, assessments and research to design and implement effective 21st century 

learning environments (DI, SP). 
 

11. Increase awareness about the effects of nutrition, physical fitness and mental health on students’ intellectual, 
emotional and physical growth and development as well as staff members’ wellness and productivity (DI). 

 
12. Expand knowledge and develop skills related to violence prevention, bullying and emergency response through 

the implementation of the Violence Prevention/Conflict Resolution Curriculum, the Second Step Program, the 
Crisis Prevention Institute and on-site training and exercises with local safety agencies (DI, SP). 
 

13. Conduct training on state-mandated and risk management topics, including but not limited to:  bloodborne 
pathogens; care of students with diabetes; life threatening food allergies; Attention Deficit Hyperactivity Disorder, 
the application of non-aversive behavioral interventions and the use of psychotropic drugs; student records and 
confidentiality; suicide prevention (middle school); child abuse and neglect; CPR; student chronic health 
conditions; sexual harassment and discrimination (DI, mandates). 
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School Year 2015 – 2016 

 
 

Objectives 

 
1. Support curriculum development and implementation of effective instructional strategies related to the Common 

Core State Standards for English/Language Arts and Mathematics, Next Generation Science Standards (NGSS), 
the new Illinois Learning Standards for Social Studies (SP) and the Illinois Enhanced Standards for Physical 
Education (SP). 

 
2. Evaluate and select curricular materials (including student, teacher, classroom and digital resources) that align 

with the updated social studies and science curricula (SP). 
 

3. Extend knowledge about teaching with primary sources and using primary sources to create inquiry-based 
learning experiences (Middle School, DI). 
 

4. Reinforce the implementation of differentiated instruction to increase students’ achievement (DI, SP). 
 
5. Increase awareness about the research in neuroscience that impacts the relationship between physical activity 

and learning (DI, SP). 
 
6. Engage in ongoing evaluation of options for increasing Early Childhood Special Education students’ opportunities 

for integration with their typically developing peers (DI).  
 

7. Enhance knowledge about research-based assessment practices that can be used for formative and summative 
purposes with all students, including those with English learning and/or special education needs (DI). 
 

8. Use assessment of students’ performance in reading, mathematics and language usage for diagnostic and 
instructional planning purposes, to determine school improvement goals and to identify areas for professional 
learning (DI, SP). 
 

9. Use data from research, assessment, observation and needs assessments to design, implement and/or enhance 
engaging 21st century learning environments for all students (DI, SP). 

 
10. Expand knowledge about the Kindergarten Individual Development Survey (KIDS) assessment which will help us 

to address children’s learning and developmental needs starting with their first year/s of school.  
 

11. Articulate content area curriculum goals with Lemont High School (Middle School, DI). 
 

12. Expand knowledge and develop skills related to violence prevention, drug abuse prevention, bullying and 
emergency response through the implementation of the Violence Prevention/Conflict Resolution Curriculum, the 
Second Step Program, the Crisis Prevention Institute program and on-site training and exercises with local safety 
and support agencies (DI, SP). 

 
13. Conduct training on state-mandated topics, including but not limited to:  bloodborne pathogens; care of students 

with diabetes; child abuse and neglect; crisis prevention/physical restraint; child sex abuse; educator ethics; 
teacher-student and employee-student conduct; social media policies; CPR; life threatening food allergies; sexual 
harassment and discrimination; student chronic health conditions; peer counseling/anti-violence; and domestic 
and sexual violence (DI, mandates). 
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Professional Activities to Support Objectives 

 
1. Curriculum Leadership Teams 

Representatives from each grade level band (K-2, 3-5 and 6-8) work collaboratively with outside knowledgeable 
colleagues and their grade level colleagues to achieve objectives.  Team members modify curriculum outcomes, 
ensure alignment with standards, identify benchmarks for student achievement, develop instructional units, 
materials and assessments, and conduct training (see Appendix A for Curriculum Cycle).  The work of the team 
may occur during release time, after school hours and/or in the summer.   
 

2. Workshops 
Teachers attend workshops related to best practices in the areas of focus for their school improvement plan 
goals or district initiatives.  Training may be provided by external agencies and external knowledgeable 
colleagues/consultants, as well as in-house trainers who have been trained by knowledgeable colleagues 
employing the “trainer of trainers” model. 
 

3. Professional Reading 
Through the leadership of the Assistant Superintendent, the Director of Student Services and the Building 
Principals, the professional staff will read articles from journals, professional organizations and content area 
associations, as well as excerpts from books.  Such readings provide current information about content 
knowledge, pedagogy and research in the field of education.  All professionals in a school or across the district 
may read and discuss an article or book chapter about a topic related to one of the year’s objectives.  Book 
studies may also be offered as an after school professional activity if grant funds are available.  In this way, we 
can better ensure that common threads of information circulate among all teachers in our learning community. 
 

4. Teacher Licensure/Recertification Plan Activities 
Illinois teachers are currently required to earn 120 professional development hours every five years.  Teachers 
must earn credits by participating in learning activities that relate to their current teaching assignment (unless 
they are pursuing a new endorsement or license).  Activities selected by teachers often support the current 
district initiatives and state priorities. 

 

5. Collaborative Discussions and Planning 
In building, grade level and department teams, the professional staff evaluate student achievement data and 
instructional programs, discuss goals, present ideas, share new learning and plan for continuous improvement.  
These professional collaborations contribute significantly to school improvement. 

 

6. Graduate Coursework   
Individual teachers may elect to participate in graduate coursework in the field of education.  While most teachers 
enroll in courses offered on university and college campuses or extension locations, the district may offer a 
course on our site.  Such opportunities arise when we partner with a university which offers a course that 
matches the interests and goals of teachers employed in our district. 

 

7.   Miscellaneous 
Professional development takes many shapes and forms.  Staff members may participate in telecommunication 
forums, informal study groups, inquiry projects, action research and a host of activities that meet individual, 
school and district needs.  
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Professional Development Planning 
 

District 113A leaders, teachers and student services personnel participate in the district’s professional development 
planning.  Since training activities are primarily related to the district’s curriculum cycle and building level school 
improvement plans, the curriculum and building leadership teams offer a logical forum in which to plan professional 
development.  At various times during the leadership teams’ tenure, the team members engage in the following 
planning activities:  
 

 Review the contents of the District 113A Professional Development Plan; 
 Conduct a needs assessment related to the objectives outlined in the Plan; 
 Analyze the results of the needs assessment along with other 

   needs assessment data (e.g., student assessment data, school improvement needs); 
 Identify activities that address the most significant needs; 
 Integrate the plan with other state and federal grant programs; 
 Disseminate information about activities to the staff; 
 Support school teams to plan and organize activities, as appropriate; 
 Assess annual progress as per achievement of identified objectives; and 
 Recommend modifications to the Professional Development Plan. 

 
With the input of the curriculum and building leadership teams, the administrative team is better able to outline a 
deliberate and systematic plan for professional development.  One of the primary challenges in designing the 
district’s professional development plan is balancing district goals and initiatives with the needs identified through 
individual schools’ ongoing assessment.  Data collection and analysis at the individual school level may very well 
dictate modifications in professional development needs for particular buildings. 
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Educational Partnerships 
 

Another important characteristic of high quality professional development is the effective use of available and 
accessible resources.  For school districts, vital resources often can be found in partnerships with other educational 
agencies and organizations.  By creating collaborative relationships with institutions of higher learning and other 
professional associations, a school district has access to the most recent and ongoing research in the field of 
education.  With the responsibility for teaching diverse content in the elementary grades, it is important for elementary 
educators to access the vast “expert” knowledge base that exists in other educational institutions and organizations.    
  
To support the professional development objectives outlined in this plan, District 113A has developed partnerships 
with the following organizations: 
 
Partner      Focus of Partnership 
 
Elementary Curriculum Leaders Network  Best Practice, District Needs, State Mandates 
Governor State University   Professional Development:  Teaching with Primary Sources 
Illinois Resource Center (IRC)   English Language Learners 
Infinitec      Assistive Technology, Mandated Training 
South Cook Intermediate Service Center #4 Instructional Practices, State Mandates, Teacher Evaluation 
South Suburban Curriculum Consortium  Best Practice, District Needs, State Mandates  
Southwest Cooperative for Special Education Best Practices Related to Special Education 
STARNET (Southwest Cooperative) Training: Low Incidence Handicaps 
Universities (e.g., Governors, ISU, Lewis) Student Teachers, Teacher Evaluation 
University of Illinois at Chicago Professional Development:  Mathematical Practices 
University of Illinois Extension Professional Development:  Math, Science, SEL 
WestEd Center for Child & Family Studies  KIDS (Kindergarten Individual Development Survey)  

 
 

Financial Planning 
 
The expenditures related to professional development vary depending upon the objectives for a given year. 
Expenses may include any or all of the following in a given year:  consultant and trainer fees, substitute teacher 
salaries, conference fees, costs for books and other training materials, travel expenses, salaries for work outside of 
school day, salaries for summer work, web applications/licenses and equipment.  
 
The educational fund provides the money to support the professional development program.  Federal, state and 
competitive grants may also provide a valuable source of funding for professional development activities.  The 
majority of the professional activities for 2013-2016 will be funded by federal grants and the district’s local funds. 

 
Special Note:  Most professional development related to special education is supported by the federal IDEA grant 
which REQUIRES that a minimum of 5% of the total grant allotment be dedicated to staff development. 
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Educator Licensure 
 

On July 1, 2013, Illinois implemented a new system for educator licensure that replaced the previous system of 
educator certification.  All Illinois teaching, administrative and school service personnel certificates have been 
converted to a corresponding license.  Educators did not lose any of their credentials or endorsements in this 
transition.  The current regulations require that teachers earn 120 professional development hours in each 5-year 
cycle in order to maintain their licenses. 
 
Teachers accumulate continuing professional development hours in several ways:  1) by earning semester hours for 
coursework in an education-related program at an accredited college or university which operates a teacher 
education program in Illinois; 2) by participating in workshops, seminars, conferences and other events for which 
professional development hours/credits are issued by state-approved providers; and 3) by participating in a limited 
number of other professional activities for which licensure credit may be available (e.g., acting as a mentor, 
supervising a student teacher, etc.).  Teachers may combine the different forms of credit described above in order to 
meet the total number of credits required. 
 
As teachers plan their activities, they are encouraged to consider the following purposes for professional 
development: 
 
A. advance the license-holder’s knowledge and skills in his or her current area(s) of licensure, endorsement, or 

teaching assignment, consistent with the Illinois Professional Teaching Standards (Appendix B) and the Illinois 
Content Standards;  

 
B. develop the license-holder’s knowledge and skills in areas determined to be critical for all Illinois teachers, 

known as state priorities; 
 
C. address the knowledge, skills, and goals of the license-holder’s local school improvement plan;  
 
D. expand knowledge and skills in an additional teaching field or toward the acquisition of another teaching license, 

endorsement or relevant education degree; and 
 

E. address the needs of serving students with disabilities, including adapting and modifying the general curriculum 
related to the Illinois Learning Standards to meet the needs of students with disabilities and serving such 
students in the least restrictive environment.  

 
As District 113A plans and designs professional development activities, every effort is made to structure the 
activities so as to offer continuing professional development credits for licensure.  For each activity that meets 
the state-established requirements, evaluation forms and evidence of participation forms are distributed to 
participating staff members and maintained on file for the required number of years. 
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Evaluation 
 
Evaluation is an integral component of an effective professional development program that is initiated in the earliest 
stages of program planning and continued beyond program completion.  District leaders and the curriculum 
leadership teams strive to link evaluation to student learning outcomes.  The structures employed are based upon 
models that are recognized as standards in training evaluation; the evaluation approaches are primarily objectives-
oriented and participant-oriented.  Thomas Guskey (1999; 2002) described five critical levels of information that 
should inform the evaluation process:  1) participant reaction; 2) participant learning; 3) organizational support and 
learning; 4) participant use of new knowledge and skills; and 5) student learning outcomes.  Following Guskey’s 
model for evaluation, these data (quantitative and qualitative) from multiple sources contribute to our evaluation of 
progress toward identified goals and objectives: 
  
Data Sources:  Formative 

 reflections from professional development activity participants; 
 grade level needs assessment (focus groups); 
 building level needs assessment; 
 individual needs assessments; 
 on-line surveys; and 
 classroom visitations and observations. 

 
Data Sources:  Formative and Summative 

 student MAP (Measures of Academic Progress) scores (student, grade level, building, district); 
 student PARCC (Partnership for Assessment of Readiness for College and Careers) scores; and 
 scores from local assessments (e.g., unit tests, trimester assessments). 

 
While it is often difficult to isolate the results of training programs, it is possible to link training contributions to 
organizational improvements.  Throughout the development process, data are gathered on staff members’ 
perceptions, knowledge gained, degree of implementation and effects on students.  The information is used to guide 
revisions in implementation, to document improvements and to set the course of further improvement initiatives.  The 
overarching goal remains to determine how our professional development efforts impact the final results - - - student 
learning. 
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